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Preparing Each Child for What Comes Next  



MESSAGE FROM THE SUPERINTENDENT 
 

  

To the Parents, Students, and Community Members of Region One,  
 

I reflect on this past school year and think about the changes that have occurred. For certain, many 

changes that happen in education come under scrutiny, largely due to the fact that it is a departure from 

what we all have been accustomed to doing. We expect that changes are to happen in the business world, 

but changes in education have lagged behind the world in which we are preparing our students. 
 

Ted Dintersmith, whose recent book, “What School Could Be” and who co-authored with Tony Wagner 

on the book “Most Likely to Succeed: Preparing Our Kids for the Innovation Era”, began his career in 

venture capitalism. It was through this lens that he recognized that often people are afraid of taking 

chances and being innovative. He thought about how this connects to schools and decided to spend a 

year visiting schools in all 50 states, observing what was actually taking place in schools. What he saw 

in many schools were innovative classrooms where children were gaining purpose, agency, essential 

skillsets and mindsets, and real knowledge.  
 

Unfortunately, relevant and engaging instruction is not what is happening everywhere. In a number of 

schools, we still have classrooms where learning is not relevant or innovative. Says Dintersmith, “Kids 

are trusting us to give them experiences to open life’s doors. They need to be trusted to manage their own 

learning and not memorizing and simply following instructions from the teacher.”  
 

When he asked students, “Why are you doing this?” and the students responded “Because the teacher told us to”, he realized that 

students were not seeing the meaning of what they were asked to do. He described a class of high school juniors in one school who were 

given a weekly class period to explore anything they would be interested in learning. He noticed that about half of the students went 

online to search the topic “what should I be interested in?” Said Dintersmith, “What are we doing to our kids if they feel they only need 

to do things to prepare for something such as SAT’s?” 
 

He supports the fact that changing anything is hard and that systems do not change easily. But when systems come together—schools, 

civic groups, non-profits, and communities— to make schools great and collaborate to make a difference in the lives of students, we can 

show our students examples of what can be done when people work together to affect positive change and give kids a real chance in life. 
 

Dintersmith says, “We’ve turned our schools into test prep factories and we are still mediocre and our kids are still bored. Do we 

encourage kids to think outside of the box, to question things? We need this in our school environment.” 
 

Helping students to question and get engaged is what we need to be doing. We need to bring out the joy of learning in every child. 

Schools should be opening up life and career paths for students, which is far better preparation for life and should be the heart and soul 

of the school.  
 

According to scholars like Ted Dintersmith, Tony Wagner, Sir Ken Robinson, and a host of other educators with vast experience in the 

field of education, we need a sea change in education, with more hands on, minds on, and project-based learning. We should not keep 

testing kids on formulas, but let them do incredible work, by engaging them in what they love to do and make certain that learning stays 

interesting.  
 

As we move to Personalized Learning in all of our schools, it is essential that our students and parents understand that this is a shift for 

teachers and for students. Students embrace Personalized Learning, as they have voice and choice and select their projects and forms of 

being assessed. Sitting quietly in straight rows and doing a project or test that has no relevancy of little or no interest to the student 

causes them to disengage from the real learning that needs to take place.  
 

It’s important for everyone to understand that this does not mean students do not need to follow directions or meet standards. We can 

still connect standards to learning, but with a focused number of standards, so that students and teachers can feel a sense of freedom. 

We will still expect students to develop good work habits, but the difference will be that students will be given many more opportunities 

to try, try, try again- and at last, they will succeed!   
 

With a changed grading system, it frees students and teachers to look at learning in a very different way. Students now can learn what an 

“A, B or C” means, because there is a clear description between what a student has to produce to achieve these grades. And if a student 

does not show the basic level of proficiency demonstrated to prove learning, the student has a retake opportunity to strive to do better. 
 

“Maybe, in the end, the purpose of school is to help our kids find their own sense of purpose. To prepare them for a life where they can 

set, and achieve, their own goals, not grind away to meet the needs of some bureaucrat or college admissions officer. Given decades of 

damage from our testing and accountability strategy, maybe it’s time to place our bets on a strategy that puts its weight behind engaging 

and inspiring our kids and teachers. Imagine what our country is capable of if we figure out how to launch millions of purpose-driven 

kids into society prepared and energized to their world better through their talents, passions, developing skills, and ability to learn. Kids 

that are truly prepared for life.” (Dintersmith, 2018) 
 
 

Wishing everyone a great summer with lots of new learning, 

Dr. Pam Vogel, Superintendent 
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Calling All Innovators 
 

The Five Essential Practices Schools Need to Build the innovators our Future Demands     -by Tony Wagner 
In their recent book, That Used to Be Us, Thomas Friedman and Michael Mandelbaum argue that to succeed in today’s new global 

knowledge economy, all young people must learn to be innovators. U.S. workers who cannot bring innovation to their work will see their 

jobs increasingly off-shored or automated. Policymakers, economists, and business people may fiercely debate which specific approaches 

will solve the current worldwide economic crisis, but most of them agree on one thing: A nation’s long-term economic health depends on 

innovation. 
 

In the last few years, I have explored the question of how U.S. schools can educate young people to become innovators. I’ve interviewed 

scores of highly innovative 20-somethings— budding engineers and scientists, artists and musicians, entrepreneurs seeking better ways to 

solve societal problems, and others—and then studied the parental, educational, and mentoring influences that they told me were most 

important in their development. I found that many young Americans in this millennial generation have a strong desire to do meaningful 

work and make a difference in the world. But I also discovered that even those who have attended the most prestigious high schools and 

colleges have most often become innovators despite their schooling, not because of it. Having all students graduate from high school 

“college-ready” is the new mantra of policymakers and educators alike, but the reality is that the overwhelming majority of U.S. high 

schools and colleges are not preparing students to become innovators. 
 

Education for Innovation: Five Essentials 

Despite this generally bleak picture, some extraordinary high schools, colleges, and graduate schools are doing an outstanding job of 

educating young people to be innovators—places like High Tech High in San Diego, California; the more than 80 New Tech high schools 

in 16 states; Olin College in Needham, Massachusetts; the Institute of Design at Stanford University; and the Media Lab at the 

Massachusetts Institute of Technology. The culture of learning in these highly successful and popular programs is radically at odds with 

the culture of schooling in most classrooms. Here are five essential differences. 
 

Collaboration Versus Individual Achievement 

Conventional schooling in the United States celebrates and rewards individual achievement while offering few meaningful opportunities 

for genuine collaboration. Students are ranked and sorted according to their levels of achievement as measured by tests and grades. 

Serious and sustained collaboration is not a real expectation, either for students or for faculty. Not so at the programs mentioned above, 

which understand that collaboration is essential for innovation. Every class requires teamwork and collaboration and learning to 

collaborate is one of the most highly valued outcomes. For example, at High Tech High, a 9th grade requirement is for teams of students 

to develop a new business concept—imagining a new product or service, writing a business and marketing plan, and developing a budget. 

The teams must then present their plans to a panel of business leaders whom the school invites to assess students’ projects. All seniors 

must also complete a service learning project in teams as a condition of graduation. 
 

Multidisciplinary Learning Versus Specialization 

Expertise and specialization will always have an important role, and learning for its own sake has enormous value. However, innovation 

requires knowing how to apply an interdisciplinary approach to solve a problem or create something new. Judy Gilbert, the director of 

talent at Google, told me that learning to solve problems across disciplinary boundaries is one of the most important things that schools 

can teach students to prepare them to work at companies like Google. High schools and colleges that create a culture of innovation know 

this, so most of their courses focus on answering a question or solving a problem using multiple academic disciplines.  
 

Trial and Error Versus Risk Avoidance 

The most innovative companies celebrate failure. At IDEO, a design and consulting firm that is consistently recognized as one of the most 

innovative companies in the world, the motto is, “Fail early and often.” Most high school and college classes penalize failure and thus 

discourage students from taking intellectual risks. In contrast, schools with a culture of innovation teach students to view trial and error—

and failure—as integral to the problem-solving process. One Olin college student told me, “We don’t talk about failure here. We talk 

about iteration.”  
 

Creating Versus Consuming 

Students’ experience in most high school and college courses focuses on acquiring knowledge by passively listening to lectures. In 

contrast, in schools with a culture of innovation, the primary goal is to acquire knowledge and develop skills while solving a problem, 

creating a product, or generating a new understanding. Students are creators, not mere consumers. They acquire knowledge on an as-

needed basis, as a means to an end. The range of projects I found in the schools mentioned above was stunning. For example, at High 

Tech High, I interviewed a young woman who had created an elementary curriculum for teaching about the ecology of the San Diego 

Bay. At Olin, I talked to a team of 10 students who had designed and built a remotely controlled model sailboat for an international 

competition, learning an enormous amount about mechanical and electrical engineering, computer science, weather, and sailing strategy 

in the process. These students understand and retain far more of what they learn because they have studied and used the knowledge in an 

applied context. 
 

Intrinsic Versus Extrinsic Motivation Conventional academic classes rely on extr insic incentives as motivators for  learning. 

Although many teachers may espouse the value of learning for its own sake, they nevertheless rely heavily on traditional carrots and 

sticks to ensure that students come to class and learn the material. Perhaps the most important finding of my research is that young 

innovators are not primarily motivated by extrinsic incentives. Even those who come from families that have struggled economically are 

intrinsically motivated. Consequently, the programs that do the best job of educating young innovators focus on intrinsic motivations for 

learning through a combination of play, passion, and purpose: playful, discovery-based learning leads young people to find and pursue a 

passion, which eventually evolves into a deeper sense of purpose. 
 

Tony Wagner is Co-Director of the Change Leadership Group at the Harvard Graduate School of Education                                                                         3 



 

Lisa Carter 

  Assistant Superintendent 
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   A Year in Review                                         

May and June, as busy as they may be, are months of end-of-the-year reflection for all 

educators. The arrival of Memorial Day seems to be the date that causes all staff to 

deeply reflect about goals achieved as well as about those areas where there is still 

more work to be done in the next year. It seems that a summary of the year is an 

appropriate entry for this month’s newsletter along with a glimpse of what is planned 

for next year. 

2017-18 can be characterized as a year of change in many areas including: 

 Grading practices; 

 Student-led conferences (implemented Regionally); 

 The introduction of Personalized Learning in the Pre-K-8 schools; 

 The discussion of a region-wide need to gather and review data on a regular basis; 

 Region-wide professional support for English Learners; 

 The creation of Regional Personalized Learning Communities (PLC’s) to share ideas and thoughts 

about challenges that occur throughout the year;  

 A commitment to professional development in the Next Generation Science Standards by the Pre-K-8 

schools, and  

 The introduction of the Bridges and the Career/Work Experience Programs at the High School. 
 

The year also included a continuation of work in these areas: 

 Curriculum mapping;  

 The expanded use of learning targets and success criteria throughout the Region;  

 Improvement of Response to Intervention processes to ensure student success;  

 Improved expertise in the area of teacher evaluation; and 

 The use of digital tools to support student engagement and achievement. 
 

As we look forward to next year, our work in Region One will continue in these areas: 

 Development of the “Vision of the Graduate” for Region One; 

 Improvement of the curriculum development and review process; 

 Improvements in the collection and reporting of relevant student data; 

 Continued professional development in the area of best practices for instruction, including but not 

limited to further exploration and implementation of Personalized Learning;   

 Continued exploration and use of digital tools to engage all students in their learning. 
 

While the new changes, such as grading practices, posed some challenges for all schools in the Region, the 

teachers, administrators, students and parents have learned a great deal about how the entire community in 

Region One can work together as we move forward with necessary school reforms. I look forward to working 

together in 2018-19 with administrators, teachers, students, parents and community members. We will continue 

to shape the learning environment in Region One to one that is contemporary and engaging such that it meets the 

needs of all students as they prepare for the exciting opportunities that will come their way at the end of their 

educational experience with us.  
 

Thank you for your support this year and I wish you all a wonderful summer! 
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We want our students to have a wonderful summer but we hope they won’t suffer from Summer Slide this year.  

Summer slide is loss of impor tant reading skills which can happen when a student stops reading.  Below are 

some suggestions for preventing Summer Slide? 

 Reading, just like anything, requires practice. Set a schedule, read every day! Make a realistic plan to 

read a book or two or three per week. 

 Make reading fun. Read in a tree house or have a reading picnic. Form a book club with friends or 

family. Ask someone to read to you.  

 Read at your just right level. If a book is too easy you might get bored and if it is too hard you might get 

frustrated. Your teacher and librarians will help you determine what your just right level is. 

 Don’t forget, each of the towns in Region One have terrific public libraries and most have wonderful 

summer programs for local students! 

 Encourage your student to read books, magazines, online information, puzzles with word, and songs! 

Keep their reading going all summer so they can come back to school a stronger reader!  

Ask your teacher or school librarian f you need help picking out inviting books that you’ll enjoy.  Have a safe 

summer filled with reading!!!          

         - Dr. Manning, Principal  Sharon Center School 

In order for us to prepare each child for what comes next, we must align vision,   

expectation, and practice among all stakeholders.” Region 1 Board of Education  



The Differences Between IEPs and 504 Plans 
 

Both Individualized Education Programs (IEPs) and 504 plans can offer formal help for K–12 students with 

learning and attention issues. They’re similar in some ways but quite different in others. This chart compares 

them side-by-side to help you understand the differences. Knowing which laws do what is a big part of under-

standing the difference between an IEP and a 504 plan. Explore more details about your child’s legal rights. And 

if you need help navigating special education law in your state, consider reaching out to your local Parent Train-

ing and Information Center. The people there can answer questions and give practical advice on issues specific to 

your area. 

 IEP 504 Plan 

Basic  

Description 

A blueprint or plan for a child’s special educa-
tion experience at school. 

A blueprint or plan for how a child will have access to learning at school. 

What It Does Provides individualized special education and related 
services to meet the unique needs of the child. 

These services are provided at no cost to parents. 

Provides services and changes to the learning environment to meet the 
needs of the child as adequately as other students. 

As with IEPs, a 504 plan is provided at no cost to parents. 

What Law 
Applies 

The Individuals with Disabilities Education Act (IDEA) 

This is a federal special education law for children 
with disabilities. 

Section 504 of the Rehabilitation Act of 1973 

This is a federal civil rights law to stop discrimination against people with 
disabilities. 

Who Is Eligi-
ble 

To get an IEP, there are two requirements: 

A child has one or more of the 13 specific disabili-
ties listed in IDEA. Learning and attention issues may 
qualify. 

The disability must affect the child’s educational 
performance and/or ability to learn and benefit from 
the general education curriculum, leading to the need 
for specialized instruction. 

To get a 504 plan, there are two requirements: 

A child has any disability, which can include many learning or attention 
issues. 

The disability must interfere with the child’s ability to learn in a general  
education classroom. Section 504 has a broader definition of a              
disability than IDEA. (It says a disability must substantially limit one or more 
basic life activities, such as learning.) That’s why a child who doesn’t qualify 
for an IEP might still be able to get a 504 plan. 

Independent 
Educational 
Evaluation 

Parents can ask the school district to pay for 
an independent educational evaluation (IEE) by an 
outside expert. The district doesn’t have to agree. 

Parents can always pay for an outside evaluation 
themselves, but the district may not give it much 
weight. 

Doesn’t allow parents to ask for an IEE. As with an IEP evaluation, parents 
can always pay for an outside evaluation themselves. 

Who Creates 
the Pro-
gram/Plan 

There are strict legal requirements about who partici-

pates. An IEP is created by an IEP team  including: 
The child’s parent 
At least one of the child’s general education    

teachers 
At least one special education teacher 
School psychologist or other specialist who can 

interpret evaluation results 
A district representative with authority over special 

education services 
With a few exceptions, the entire team must be   

present for IEP meetings. 

The rules about who’s on the 504 team are less specific than they are for an 
IEP. 

A 504 plan is created by a team of people who are familiar with the child 
and who understand the evaluation data and special services options. This 
might include: 

The child’s parent 

General and special education teachers 

The school principal 
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 IEP 504 Plan 

What's 

in the 

Pro-

gram/

Plan 

The IEP sets learning goals for a child 

and describes the services the school will 

give her. It’s a written document. 
Here are some of the most important 

things the IEP must include: 
The child’s present levels of academic 

and functional performance—how she is 

currently doing in school 
Annual education goals for the child and 

how the school will track her progress 
The services the child will get—this may 

include special education, related, 

supplementary and extended 

school year services 
The timing of services—when they start, 

how often they occur and how long 

they last 
Any accommodations—changes to the 

child’s learning environment 
Any modifications—changes to what the 

child is expected to learn or know 
How the child will participate in stand-

ardized tests 
How the child will be included in general 

education classes and school  

activities 

There is no standard 504 plan. Unlike an IEP, a 504 plan doesn’t have to be a written 

document. 
A 504 plan generally includes the following: 
Specific accommodations, supports or services for the child 

Names of who will provide each service 
Name of the person responsible for ensuring the plan is implemented 

Parent 

Notice 
When the school wants to change a 

child’s services or placement, it has to tell 

parents in writing before the change. This 

is called prior written notice. Notice is 

also required for any IEP meetings and 

evaluations. 
Parents also have “stay put” rights to 

keep services in place while there’s a 

dispute. 

The school must notify parents about evaluation or a “significant change” in         

placement. Notice doesn’t have to be in writing, but most schools do so anyway. 

Parent 

Consent 
A parent must consent in writing for the 

school to evaluate a child. Parents must 

also consent in writing before the school 

can provide services in an IEP. 

A parent’s consent is required for the school district to evaluate a child. 

How 

Often 

It’s 

Re-

viewed 

and 

Revised 

The IEP team must review the IEP at 

least once a year. 
The student must be reevaluated every 

three years to determine whether      

services are still needed. 

The rules vary by state. Generally, a 504 plan is reviewed each year and a reevalua-

tion is done every three years or when needed. 

How to 

Resolve 

Disputes 

IDEA gives parents several specific ways 

to resolve disputes (usually in this order): 
Mediation 

Due process complaint 

Resolution session — Civil lawsuit 

State complaint - Lawsuit 

Section 504 gives parents several options for resolving disagreements with the school: 
Mediation 
Alternative dispute resolution 
Impartial hearing 
Complaint to the Office of Civil Rights (OCR) 
Lawsuit 
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Intervention at CCS                 - Mrs. Samson 
 

Intervention teachers have the luxury of working with small groups of children or individuals and getting to 

know them closely. We get to know their personalities, their likes and dislikes, and their interests, which all 

come in handy when designing a program just right for them. It is always a challenge to find what will work with 

each student to help them find success, so being resourceful is a necessity. The data helps us to know a student’s 

strengths and weaknesses, and close communication with classroom teachers is imperative. Working closely 

with those who know the student well will help to develop a plan that is ever changing and relevant. Then, the 

fun part is the planning, of which each student has an active part. We discuss what they are good at and what 

they think they need to work on. Developing learning targets together helps the students understand and connect 

to the work they are doing, thereby having more of an investment in it. They learn about themselves as learners 

and although progress may be slow for them at times, they do make progress and it is celebrated every step of the 

way. For the student to be able to see the data and follow their progress is powerful and it helps them make gains 

in ways that are notable. They become competitive with themselves and work toward goals that are attainable. 

They start feeling good because it is their progress they are seeing rather than their deficits. Students who 

witness the outcomes of their efforts will feel good about themselves as learners and will continue to grow and 

learn in positive ways.        

Seventh and eighth grade humanities students have finished 

two research-based history projects and are in the process 

of completing a third “outside history project” (OHP).   

Students determine their topic after much deliberation and 

conferencing with adults.  During the semester long 

project, students are required to identify, contact, and 

communicate with an expert on their chosen topic.  This 

has been a valuable component of their research.  

Communicating with authors, professors, curators, doctors, 

and others really emphasizes to the middle schoolers that 

there are human resources available to them from around 

the world and that Wikipedia is not the end-all in regard to 

research.   

 Cornwall Consolidated School is a collaborative community that honors individuality, inspires creativity, and is 

dedicated to developing perseverance, excellence, and a passion for lifelong learning. 

History All Around Us                     - Mr. Vincent 

The process has required resiliency and persistence on the students’ end, but many see that the value and benefit 

are worth it. Nick Cull, Professor of Communication and Journalism at the University of Southern California, 

assisted Reilly with her research of World War II propaganda.  Dr. Cull provided relevant past and modern 

examples, and answered many of her questions such as, “How was propaganda successfully/effectively used 

during World War II?” and “Was it morally appropriate to influence people to think in these specific manners?”  

It is important for today’s students to realize that so many of the leaders of their fields are accessible and 

accommodating.  Harry writes, “My expert was Michele Lowrie from the University of Chicago. She 

recommended the book, The Sorrows of the Ancient Romans: The Gladiator and the Monster. I learned a lot 

about the fighting styles and types of gladiators, and some Latin from this book!” 



 
What is Special Education?              - Mrs. Hatcher 
 

Special Education is a service model provided to students who, through a detailed evaluation process, are deemed 

eligible for direct specialized instruction or related services. The Individuals with Disabilities Education Act 

(IDEA) requires schools to provide special education and related services to eligible students. But not every child 

with learning or attention issues qualifies. To be covered, a child’s school performance must be “adversely 

affected” by one of the following 13 conditions: specific learning disability (SLD), other health impairment, 

autism spectrum disorder (ASD), emotional disturbance, speech or language impairment, visual impairment 

(including blindness), deafness, hearing impairment, deaf-blindness, orthopedic impairment, intellectual 

disability, traumatic brain injury, or multiple disabilities. 
 

Once a student is identified, a team of specialists, teachers, parents, and sometimes the student convenes to create 

an Individualized Education Plan (IEP) to determine where, when, and what type of specialized instruction will 

be provided, as well as the teacher or specialist who will provide it. Goals and objectives are created to address 

the weaknesses. This team meets at least once a year to determine progress and update goals for the coming year. 

Every three years the student is reevaluated to determine the need for continued services.  Services can be 

provided in the regular education classroom (inclusion), or in small group or individualized instruction (resource 

or support room). Focus areas can include study skills, academic remediation, physical or occupational therapy, 

speech, behavioral or psychological counselling, and more. It is the goal of every team to help the student 

advance and become as independent a learner as possible.  

A Musical Connection         - Mrs. Simonetti-Shpur 
 

3rd grade students in Cornwall are combining their knowledge of math and music. Using fraction tiles, each 

student created a rhythmic composition. Each fraction tile represents a specific note duration. The students decide 

which notes to include in each measure, write the correct music symbol in the measure and check their work by 

making sure the fraction tiles used are the exact same length as the measure. Their compositions include whole, 

half, quarter and eighth notes and each measure can only have four beats in it. In addition, by comparing the 

length of the tiles, the students can see the how each note value relates to others. They can see exactly how many 

eighth notes can fit in a whole note, or that a quarter note is exactly half of a half note. Their next step will be to 

add notes to their compositions and play them on their recorders or on Orff instruments. 

The sounds of spring also ushered in the sounds of 

beginning instruments at Cornwall School. All 4th 

grade students participated in an extensive pre-band 

program during music class. Instruments in the 

woodwind, brass, and percussion families were 

introduced.  Older band students came into the 4th 

grade class and demonstrated their instruments and 

answered any questions the younger students had. 

The 4th grade students then had the opportunity to try 

playing a variety of brass, woodwind and percussion 

instruments before deciding on the one they wanted 

to play. 
 

The middle school band, chorus, and jazz band 

students were busy preparing for their May 23rd 

concert. Each group played a variety of styles of 

music including 19th century classical music, Duke 

Ellington, The Beatles, and many more.  

      www.cornwallconsolidated.com                                                  9 
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Exploration and Remaining Open to Continuous Learning 

“Thirteen Days” in Sixth Grade             - Mrs. Dwyer 

Sixth grade social studies students are busy creating a docudrama of the Cuban Missile Crisis. With the help of the 

John F. Kennedy Library, students are using actual dialogue from President Kennedy’s Executive Committee 

meetings, letters between JFK, Khrushchev, and Castro, JFK’s televised speech to America, and informative 

narration to tell the story of a critical moment in world history. 
 

All students have an acting role in this student-managed production, and two students playing Khrushchev have 

even chosen to read his letters in Russian with English subtitles. All students also hold crew positions (wardrobe, 

props, cue cards, recording and editing).  Students have been recording in KCS’s new green room and creating 

props in the new makerspace. 
 

While producing the docudrama, students have been discussing the parts their characters played during those 

thirteen days and debating options and outcomes. Students have also seen the value of collaboration, cooperation, 

and clear communication.  

 The Governor’s Reading Challenge                           - Miss Morrow  

Kent Center School was among the top-performing schools in the 

Governor's 2017 Summer Reading Challenge. A small group of 

representatives attended an awards ceremony at the Connecticut State 

Library on Tuesday, May 8. During the ceremony, Governor Malloy and 

Dr. Dianna R. Wentzell, Commissioner of Education, recognized 

students of the top-performing schools. Kent Center was recognized as a 

top-performing school because 97% of K-8 students voluntarily 

participated. The theme for the Governor’s 2018 Summer Reading 

Challenge is Libraries Rock!  
 

Back Row: Melissa Cherniske, Kent BOE, Dr. Dianna R. Wentzell, Commissioner of 

Education, Governor Danell Malloy, State Representative Brian Ohler, Betsy Morrow, 

KCS Teacher Librarian. Front Row: Grade 4 students Elias, Celeste, and Taylor. 
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Kent Center School is dedicated to promoting student learning through independence  

of thought and spirit in a framework of cooperation, responsibility, and respect. 

Studio Secure                     - Mr. Rose 

In mid-May, 5th graders at KCS have been working on a project codenamed Studio Secure.  The purpose of this 

assignment is for each group to establish themselves as a company, design a soundproof room for home use, 

collect data/redesign, and finally hold a conference with potential investors.  The experience weds engineering 

and science skill sets with real world purpose and entrepreneurial muscles – a true STEM project.  Students have 

taken great pride in their work and committed themselves fully to this hands-on activity.  

3-Act Math Lessons in Kindergarten          - Mrs. Robey and Mrs. Vega 

Pre-Kindergarten at KCS                           - Mrs. Iannucci 

The PreK class attended the amazing Ag Ed Fair at Housatonic 

Valley Regional High School (HVRHS) this spring. Children 

viewed many animals, including fish, as well as plants. They 

also learned about motors and saw an electric car.  
 

The PreK Family Game Night was attended by over 50 people 

with 100 % student participation. Not only did everyone play 

educational games but the families were given materials to 

make and play their own games at home. 

KCS kindergarten teachers attended a workshop in the fall by Dr. Maida and 

learned about 3-Act Lessons.   
 

In a 3-Act Lesson, students are quickly drawn in at the beginning of the first 

act in the lesson by watching a short video segment of 30 seconds or less. The 

children are asked to notice everything that they can in the video. They turn 

and talk to partners about what they saw and heard. Everything they say is 

written by the teacher on the Smartboard or whiteboard. Students are next 

asked about questions they have about what happened in the video. These 

wonderings are also recorded. Often these wonderings lead to a mathematical 

problem that can be solved.  
 

In the 2nd act students discuss what information they might need to solve the 

mathematical problem that they are wondering about and more information is 

given to the students.  With the necessary information, students work in pairs 

or alone to solve the math challenge in any way that works best for them. A 

variety of manipulatives is offered. Students are encouraged to choose their 

own way to solve the problem.   

Finally, in the 3rd act students discuss their solutions and show how they got their answers.  As there are usually 

multiple ways to come to the solution, the students don’t always do it the same way. Letting the students explain 

to their peers how they came up with their solution is empowering. After time for student demonstration, the 

solution is revealed in a 2nd video segment.   
 

Students of all abilities are all engaged in these activities. It is always an exciting math lesson when it is a 3-Act 

Lesson day! 
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Next Gen Scientists            Mr. Markow 

On May 16th, students in grades K - 8 traveled to Salisbury Central School to 

participate collaboratively in the Grumbling Gryphons production of The Ghost 

Net: An Environmental Musical of the Sea.  Salisbury’s auditorium was filled 

with seaweed, clams, minnow, jellyfish, large fish, eels, skeleton fish, manatees 

and other marine life.  Students learned the importance of protecting our oceans, 

these essential and now fragile habitat.  Bravo to all Kellogg and Salisbury 

students for their involvement in this performance! 

At the Connecticut Science and Engineering Fair at Quinnipiac University, 

eighth graders Avery Tripp and Natalie Wadsworth represented Kellogg School.  Avery 

was a finalist and earned two medallions - a medallion for 8th grade Life Science and a 

medallion in Sustainability for her project.  There were over 600 students at the event. 

 

Educational Thespian Fieldtrip             - Mrs. Juch 

Five students represented Kellogg  at the Invention Convention at the University of Connecticut in Storrs; 

Katelin Lopes, Blaine Curtis, Kneeland Munson, Damien Lee and Gus Dekker.  Munson's (grade 8) 

invention, The Clean Wean, shown above,  received a Recognized Inventor Award, Beohringer Ingelheim Cares 

Foundation Award and a Course Credit Award from UConn School of Engineering.  On May 31st, he went to the 

National Invention Convention at the Henry Ford Museum in Michigan. 

Damien Lee's (grade 7) invention Take One!  was awarded 

a Connecticut Academy of Science & Engineering CASE Award and 

a Connecticut Science and Engineer Fair Award.  He presented his 

invention at the annual Connecticut Academy of Scientists and Engineers 

dinner on May 24 in Cromwell.  
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While studying human interaction with the environment, Kellogg seventh 

graders decided they wanted to act. Below is a list of some of their 

accomplishments to date: 

1. Created a deck of cards to teach younger children about these concepts 

2. Launched a Kellogg School Waste Free Lunch Campaign  

3. Designed a public display to inform the school community about their 

learning and promote sustainable practices 

4. Promoted and participated in the Falls Village Earth Day Clean-Up 

5. Made reusable beeswax cloth food wraps for their school mates 

6. Conducted two 20-minute presentations to K-8 community on: 

 Global warming – its definition, causes and impact. 

 Sustainability and ways to reduce one’s ecological footprint 

Environmental Activists                  - Ms. Lake 

Stunning Artwork in Standard Space          - Ms. Hanley 

What’s the Matter?               - Mrs. Faust and  Ms. Worden 

K, 1, 2 students are involved in a science inquiry-based unit on the study of matter.  Students worked with various 

solids to determine their classification. They then explored ways to change the shape of those solids after which 

they explained why the structures looked different.  Experimenting with liquids, students investigated why all 

liquids are not the same. Students also experimented with gases and had to explain how we know gases exist if we 

cannot see them.  
 

Through 

experimentation, 

students learn to 

articulate how liquids 

change into solids, 

and back into liquids, 

as well as how liquids 

change into gases and then back into liquids.  

The Annual Region One Art Show sparkled as selected artworks adorned the bright, white walls of the Standard 

Space Gallery in Sharon. A large crowd of viewers streamed in throughout the opening. Student artists and family 

members enjoyed the colorful and unique art pieces as they met friends, neighbors and colleagues in what was a 

truly lively event. 
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Message from the Principal                     - Miss Keilty 

Early Kindergarten Experiences  HVRHS Ag Ed          - Mrs. Davidson and Mrs. Merrill  

Raising Brown Trout                       - Mrs. Sorrell 

Exciting learning opportunities and experiences have abounded this year; students have demonstrated learning and 

growth. On behalf of the staff, we wish everyone a happy, healthy, and safe summer! Keep the skills in reading and 

math growing!  

The Early Kindergarten traveled to the HVRHS Vo-Ag Fair to complete a unit on spring. A hayride, petting zoo and 

having a delicious snack of cheese, crackers, and milkshakes were the favorite parts of the experience at the fair! 

My second grade is participating in the Trout 

in the Classroom program.  This program 

provides students with a unique 

environmental educational experience.  

Students raise fish from eggs to fry.  We 

received a very generous donation from the 

Northwest Rod and Gun Club, which covered 

the startup costs for the program.  Our tank 

was set up in September and our brown trout 

eggs arrived on November 17th.  The eggs 

were placed in a small basket attached to our 

55-gallon tank.  The eggs began hatching on 

December 4th.  My students kept a close eye 

on the alevin as they started to grow and 

swim.  Then they taught the fish how to swim 

up and begin eating food.  Once all the fish 

were consistently eating, they released them 

all into the tank.  My students closely 

monitor the water quality in the tank.  They 

test the water weekly and perform water 

changes as needed.  My students are getting a chance to see firsthand how healthy ecological systems maintain 

quality of life by raising trout in the classroom and eventually releasing these fingerlings, as the young fish are 

called, into their natural habitat. It has been a wonderful educational experience.  My students can’t wait to release 

their trout into the Blackberry River in just a couple of weeks! 
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MY PLATE! Performance          - Ms. Fraher and Mrs. Selino 

Connecting Science and Math             - Mrs. Gall 

Weather and Climate Study                   - Miss Barger 

The third grade participated in "My Plate! The New Food Guide Musical Program” This is a health and nutrition 

program created by Helen Butleroff Leahy, a former Rockette and Broadway actress who is now a registered 

dietitian. Her education/physical fitness program promotes healthful eating habits and physical activity as important 

components of a healthy lifestyle. Ms. Butleroff-Leahy spent many hours with NCES third graders teaching hands-

on nutrition lessons as well and directing the children in a musical dance performance at the end of the course.  

Seventh graders explore "The Chessboard Fable,” a story of 

exponential growth. We connected interesting changes in human 

population over 200,000 years of human history, starting with 

slow linear growth and booming into exponential growth with 

settlement and agriculture about 10,000 years ago.   

In our 6th grade science class we spent a lot of time 

studying weather and climate.  Fortunately for us, Mother 

Nature kept us on our toes this winter and really 

challenged our analysis of data to make weather 

predictions.  While studying weather and trying to make 

weather predictions, we noted what some news stations 

had to offer for predictions as well.  We noted that NBC 

CT had the most accurate weather predictions for our 

area.  When NBC CT learned about our findings, they 

wanted to learn more about what we were studying in our 

classroom.  So, on Wednesday, May 2, NBC CT 

representatives and meteorologist Ryan Hanrahan came to 

visit us!  Ryan spoke with us about weather, and we 

learned even more about the topic!  They also brought us 

some pretty cool NBC CT swag!  Several students were 

also interviewed about what we studied during our 

weather unit.  It was an informative and exciting visit and 

we were very fortunate to have had this opportunity! 
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Animal Adaptation              - Miss O'Brien and Mrs. Conklin 
 

The first grade is studying animal adaptations in Science. They enjoyed a visit from Jay Kaplan from Roaring 

Brook Nature Center in Avon.  Soar sponsored our visit with Jay, aka “The Reptile Man”. He taught us about 

reptiles and amphibians and the adaptations they use to survive.  He brought live animals to share with us.  The 

children enjoyed the tree frog, a bearded dragon, a snake, and a painted turtle. We followed our visit up with non-

fiction writing about animals and shared our writing on Seesaw with our families.   

  Annual Art Show               - Ms. Christinat  
 

The Annual Salisbury Central School Art Show will be on Thursday, June 7th,  from 6:00 - 8:00 pm. 

Everyone from Pre-K through 8th Grade will have 1 or 2 works of art on display. There will be both 2-D and 3-D 

works on view throughout all the upper building. The show is entirely student choice. Throughout the year, 

students save a couple of favorite pieces for art show considerations. And then in May, students will have 3 classes 

to either finish or create their final masterpiece for consideration. Then I’ll conference with each student on their 

final choices, background mat color, and title of work for their art show cards. We look forward to sharing what 

we’ve been working on this year. As you can see, hanging the art show with Mom can be fun too! 
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Middle School Science Highlights:           - Mr. Conklin and Mr. Denza 
 

Science 6: 

The Invention Convention, states of matter, changes of state, weather and climate, and the water cycle. 

Nature’s Classroom preparation- including a review of New England ecosystems with a focus on watershed health. 

Science 7: 

Life Science/Biology: Systems/subsystems interdepence; 

eukaryotic cell organelles; musculoskeletal, cardiovascular, 

and respiratory systems. 
 

Science 8: 

Life Science/Biology: Genetics, heredity, DNA extraction 

techniques, and gel electrophoresis. 

PE: Jump Rope for Heart/Hoops for Heart for K-8th Grade       Mr. Janco 

 
This was SCS’s third year doing Jump Rope and Hoops for Heart. Jump Rope for Heart (K-5) was very 

successful and raised over $6500. They had a blast coming to the gym participating in jumping activities and 

learning about how to keep their hearts healthy. Hoops for Heart was also successful and raised over $550. The 

culmination of Hoops for Heart ended with the second student vs. faculty basketball game. It was an intense 

game with the students prevailing over the teachers. However, there is a rumor that the teachers are looking for a 

rematch at the end of the school year. Thank you to all the students and faculty who participated in Jump Rope 

for Heart and Hoops for Heart! You’re all heart heroes! 

Geometry and Spanish Collaboration:            - Ms. Werner and Señora Benson 

This year Spanish and Geometry students combined their efforts to study art, Spanish culture, and the incor-

poration of geometry in the work of Antoni Gaudi. As a visionary, Gaudi incorporated his love of geometry 

and nature into his work. Geometry students noted how distinctive Gaudi’s style was and wished to create 

examples of Euclidean Geometry by designing a Spanish plaza and kites. In Spanish, the students vide-

otaped a Spanish ‘tertulia’ scene and created artwork based on Gaudi’s architecture examples in Barcelona. 



Enrichment classes offered to Middle School students at Sharon Center School during 

last period include a variety of interests such as art, music, skill building, and fitness. 

Students get to choose their classes and attend daily for three weeks. They can then 

choose other topics of interest and switch at that time. One example being offered is the 

Safe Sitter class which teaches first aid basics, life and business skills, online safety, 

child care skills and behavior management strategies.   

 

For suggestions on how you can help students 

return to school in September reading as well or 

better than they do today, see Page 4.  

Trout Unlimited and the Housatonic Valley Association hosted an outdoor education event 

on Tuesday, April 24th along the banks of Salmon Creek in Salisbury. On this beautiful 

spring day, students in grades 1-8 rotated through stations planting trees, creating floatable 

art, and learning about pacing and mapping. During lunch, students enjoyed the fresh air as 

members from the local Trout Unlimited Chapter showed the kids how to cast with a fly 

fishing rod. It was a fun and educational day, and our students appreciated the opportunity 

to be outside and learn about their local watershed. 

Stop Summer Slide!!           - Dr. Manning 

          

Salmon Kill            - Dr. Manning 

Our kindergarten and Early K are watching the metamorphosis of the painted lady butterfly. It 

has been so exciting to learn about what this insect needs and to watch it grow and change every 

day right in our classroom. We are keeping journals using words and pictures of what we are 

observing. We hope our butterflies emerge this week, so we can release them in our butterfly 

garden!  

Year 2 of Rabbit Club               - Mrs. Ives 

Big ears, fluffy tails, and twitching noses. Yes, those cute little critters we 

mostly think about in spring are here again! This year the SCS Rabbit Club 

and Laura Zele continued their program with new and exciting topics like 

Rabbits Around the World, Rabbit Showing, and Rabbit Colors. Laura’s 

extensive knowledge on rabbits fascinates the students and encourages the 

children to think deeply about nature and farming. This category of livestock 

is not only adorable, it provides a learning opportunity our students can’t wait 

to participate in!  
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In-School Enrichment Workshops             - Nurse Sheehan 

Metamorphosis           - Mrs. Bryant 



 

 

Mrs. Barnett’s 2nd grade art class has been working on cow 

drawings. They learned about the different types of cows and how to 

draw their forms. They also care for their own animals in their 

homeroom with Mrs. Ives.  Mrs. Barnett and Mrs. Ives brought the 

2nd graders to Laurelbrook Farm in Canaan, CT. The students 

learned all about how a large scale dairy operation works. They got 

to milk a cow, play with calves, and pet the goats. Our most exciting 

highlight was when we got to watch a cow being born! It was a 

fantastic field trip! Overall, it was an experience of a lifetime! Thank 

you to Alexa Kunhardt, the herd manager, for taking us on the tour! 

 

In Science, third graders studied life cycle, traits, and heredity through a unit 

on flowers. Students explored how plants reproduce and pass on their traits. 

They conducted various experiments to investigate the process of pollination 

and fruiting. Students learned that human beings have figured out how to make 

food plants even more useful to us through plant domestication (selection of 

traits based on inheritance and variation).  

      19 

          

Sharon Audubon                - Mrs. Pace and Mrs. Bergin 

 Life Cycles and Heredity            - Mrs. Smith 

Career Day              - Mrs. Foster 

Laurelbrook Farm               - Mrs. Barnett and Mrs. Ives 

Middle School Career Day was held on April 13th.  Eight individuals from 

the community came to Sharon Center School and spoke to middle school 

students about their professions – a chef, a teacher, a mechanic, a fireman, 

an environmentalist, a home builder, an advanced practice registered nurse, 

and a photographer.  The students had a fun afternoon learning about the 

different career possibilities!  

Project Make A Difference            - Mrs. Foster 

Sixth graders furthered their studies of ecosystems through work with Wendy 

Miller from Sharon Audubon. The living map program introduced students to 

the many ways in which human decisions impact an ecosystem. By looking 

specifically at the Housatonic River Watershed in Sharon and in the surrounding 

towns, students developed an understanding of how water moves through the 

area. The program ended with students placing themselves in the role of those 

planning local land use, giving them the opportunity to make difficult decisions 

while considering the environmental impact that those decisions would have. 

Project Make a Difference is Sharon Center School’s peer to peer 

mentor group. Students meet their buddies a few times a month and 

engage in different games and crafts. The focus of this group is 

school connectivity and building/maintaining positive relationships. 

It’s a win-win for all participants! 
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Message from the Principal         - Dr. Martinez 
 

Benjamin Franklin’s words are as true today as they were in the eighteenth century.  At Housatonic Valley 

Regional High School (HVRHS) we live by them every day.  Whether our students and teachers are in a classroom, 

on a field trip or sports field, we believe that the road to authentic learning is through doing. 

The HVRHS Ag Ed department has been doing Spring Open Houses as 

long as anyone can remember; the HVRHS Ag Ed program began in 

1940.  We do know that in 1970 the event was an evening for the, then, 

sixty students to make presentations to the community and FFA 

Members, but over the years it has grown into a two-day event.  The 

opening evening is all about student projects, alumni reconnecting with 

old friends and the program, bake sales and robotics demonstrations.  

The second day is filled with tours for local elementary schools, day care 

centers and retirement communities.  
 

The new format remains true to the original goals of showcasing our 

students while honing their communication skills as they educate the 

community on the scope of current agriculture. The student projects also 

demonstrate how hands-on-learning helps pupils internalize class room 

content and transfer those insights everyday lives. Projects are based on 

student’s SAE (Supervised Agricultural Experience.)  
  

Over 100 community members and Aaumni judges spend the first 

evening talking with the 140 Ag Ed students on their projects and field 

of interests as they watch and rate the demonstrations.  Other community 

members, family and friends are free to roam and learn, too.  

"“Tell me and I forget. Teach me and I remember. Involve me and I learn."   Benjamin Franklin 

Ag Ed Open House             - Mrs. Davenport  

Blue and Gold at the White Gallery               - Mr. Prindle 

I see, daily, students who are passionate, inventive, 

dedicated and curious. I see art-making as a joyous 

process for our young people. The Blue & Gold show is 

just a glimpse of what goes on in our art class rooms. 

And our artists-in-the-making frequently work at a high 

level of creative problem solving.  As Michelangelo said, 

an artist “paints with their brains, not their hands.”  
 

 

The 2018 edition of the exhibit featured over ninety 

works, including graphite drawings, pen & ink drawings, 

charcoal drawings, oils, acrylics, water colors, egg 

tempera, black and white photography, color 

photography, digital designs and sculptures in many 

mediums and one sketchbook! 



Learning to pilot a drone 

Renovated  Science Rooms 
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78 years of encouraging students to grow to their potential, respect different learning styles,  

solve problems, think analytically and communicate effectively. 

Students in Housatonic's ECE United States History (a course offered 

with the University of Connecticut) classes were treated to a morning of 

reminiscences and reflections about the Region One Community during 

the 2nd Annual HVRHS Oral History Festival, on May 14th. The theme 

this year was "The Region One Community in the 1960s." Alumni 

participants included Jean Baker, Hoot Belter, Ron Dower, Margaret 

Fracaro, Jean Gallinelli, Doug Humes, John McGuire, Pat 

Mechare, John Perotti and Bea Trotta. Ed Dorsett and Bill Manasse will 

participate later.  

Peter Vermilyea, Social Studies Department Chair and teacher, said, "The Social Studies Department strives to 

provide our students with opportunities to make connections between the past and the present, and to use local 

history to gain a better understanding of national trends. I can think of no better way of doing these than this 

event." To prepare for the interviews, students spent studying the 1960s, on their own and in class. Each student 

wrote an independent research paper on some aspect of life from the 1960 election to the Space Race, from the 

Beatles to medical advancements. In class, they watched clips of popular music, television shows, movies, and the 

evening news. With this background, students came up with twenty-two questions to use for the interviews. The 

questions covered topics including daily life (school activities, classes, places in Region One for eating and 

shopping), popular culture, politics, and gender and race issues. 
 

 

Upon completing the interviews, students will create transcriptions to share with the class through Google Drive. 

All members of the class will then read the transcripts and write reflection papers on what the Region One 

Community was like in the 1960s. 

 

Upper Left:  Robotics Team 

 

Upper Right:  Metal Shop 

 

Lower  Left:  HVRHS Band in 

Florida 

 

Lower Right: Marine Biology on 

board a research vessel in Long 

Island Sound 

 

Oral Histories at HVRHS                - Mr. Vermilyea 

Other Examples of Hands-On-Learning at HVRHS  



Meet Aelis from France    
Gender: Female     Age (at arrival): 15 years  

 

Meet Aelis, a happy, studious young woman who lives in a suburb of a big 

city in France. Her father is French and her  mother is Chinese. She has two 

sisters, one older and one younger, with whom she is very close. Aelis enjoys 

all kinds of athletic activities, including tennis, modern dance, hiking, and 

ping pong. She enjoys listening to music, dancing, and singing. She likes classic literature, science fiction 

and musical comedy movies. Aelis loves animals and is interested in studying veterinary medicine. She's 

looking forward to a year of joy and exploration as a member of your family!   Service Ref: 17-20255  

 

 

 

Meet Juan Carlos from Bolivia  
Gender: Male     Age (at arrival): 16 years  

 

Juan Carlos is a social, helpful and dedicated student. He likes to be active 

and loves playing soccer, an activity for which he trains several hours each 

week. In fact, he even won a trophy for best scorer at one of his soccer 

tournaments! He also likes  to train by doing calisthenics and has recently 

taken up boxing.  Juan Carlos hopes to become a professional soccer player. However, if that does not work 

out, he would like to become either a civil engineer or a cattle rancher. Juan Carlos is looking forward to 

experiencing a new culture and broadening his horizons during his stay in the U.S.   Service Ref: 18-00027  

 

All Students are looking for a Year-Long Program 

In accordance with US Department of State Regulations, host families of J-1 exchange students must be fully 

screened and accepted  before viewing actual student photos. To initiate the screening process, start our hosting 

application today.  
 

For more information, contact:  

Melanie Centeno   646-381-3346 | mcenteno@afsusa.org  afsusa.org/host | 1.800.AFS.INFO  

Each year, more than 2,300 exchange students from 90 countries come to the US on AFS 

programs to study in high schools and live with host families. By hosting an AFS Exchange 

Student in your home, you will start seeing the world differently. 
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Meet JITTIYA from Thailand  
Gender: Female          Age (at arrival): 16 years  

 

Jittiya is a very athletic, nature-loving young lady. She loves to exercise by 

running, hiking, playing badminton, volleyball, and cheer leading. She is very 

responsible and often helps her  parents shop and cook. Jittiya founded a club at 

her school involving movie making. Her dream career is to be an actress; however 

she would also like to be a doctor/pharmacist. She  hopes to learn a lot of new things about the U.S., including 

American customs and holidays. Jittiya would like to spend time outdoors while in the U.S. She hopes to create 

and share  lasting memories with her host family.  Service Ref: 17-03114  

 

 

 

Meet Mohamed from Morocco  
Gender: Male           Age (at arrival): 16 years  

 

Friendly, energetic and creative are just a few of the words that describe Mohamed. 

He is passionate about writing poetry. Most recently, he participated in his school’s 

poetry contest! During his free time, Mohamed enjoys playing basketball with 

friends, drawing or watching movies with his family. Mohamed would like to be 

involved with making the world a more peaceful place and feels that AFS will help him in reaching that goal. 

Mohamed is excited to be coming on program this fall. He can’t wait to meet his new host family and make 

new friends! Arrival to Host Family Community: August 10th.  Service Ref: 18-00002  

 
 
 
 
 
 

Meet Anthony from Australia 

Gender:  Male       Age (at arrival):  5 years 

 

Anthony who actually goes by his middle name, Conrad is what his parents say, "part 

court jester and part philosopher."  He is very humorous, friendly, lighthearted and 

helpful. Conrad says, that sometimes he can be quite serious and a thinker at times too. 

He enjoys soccer, swimming and reading, especially modern classics. His favorite subjects are English and 

science. Conrad thinks that team sports promote teamwork and relationships. He believes he is full of potential 

and the only way to realize this potential is to work hard and to take opportunities that come his way.  

Service Ref :  18-00297 
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Region One Administrators 
 

 Lisa Carter, Asst. Superintendent    Sam Herrick, Business Manager 

 Carl Gross, Director of Pupil Services   Martha Schwaikert, Supervisor Special Ed     

 Jose Martinez, Principal HVRHS    Ian Strever, Asst. Principal HVRHS     

 Florence Budge, Principal Kent CS    Michael Croft, Principal Cornwall CS     

 Lexie Juch, Principal LH Kellogg    Rosemary Keilty, Principal NCanaan 

 Stephanie Magyar, Principal Salisbury CS   Karen Manning, Principal Sharon CS 

Pam Vogel, Superintendent 

Ten Principles of Mastery-Based Learning 
 

Over the past decade, the movement to adopt mastery-based approaches to teaching, learning, and graduating has 

gained momentum throughout the United States, as more educators, parents, business leaders, and elected officials 

recognize that high academic expectations and strong educational preparation are essential to success in today’s 

world. Schools use mastery-based learning to raise academic standards, ensure that more students meet those 

higher expectations, and graduate more students better prepared for adult life.  
 

To help schools establish a philosophical and pedagogical foundation for their work, the Great Schools Partnership 

created the following “Ten Principles of Mastery-Based Learning,” which describe the common features found in 

the most effective mastery-based systems:  
 

1. All learning expectations are clearly and consistently communicated to students and families, including long term 

expectations (such as graduation requirements and graduation competencies), short-term expectations (such as the specific 

learning objectives for a course or other learning experience), and general expectations (such as the performance levels used 

in the school’s grading and reporting system).  

2. Student achievement is evaluated against common learning standards and performance expectations that are consistently 

applied to all students regardless of whether they are enrolled in traditional courses or pursuing alternative learning 

pathways.  

3. All forms of assessment are competency-based and criterion-referenced, and success is defined by the achievement of 

expected competencies, not relative measures of performance or student-to-student comparisons.  

4. Formative assessments measure learning progress during the instructional process, and formative-assessment results are 

used to inform instructional adjustments, teaching practices, and academic support.  

5. Summative assessments evaluate learning achievement, and summative-assessment results record a 

student’s level of mastery at a specific point in time.  

6. Academic progress and achievement are monitored and reported separately from work habits, character traits, and 

behaviors such as attendance and class participation, which are also monitored and reported.  

7. Academic grades communicate learning progress and achievement to students and families, and grades are used to 

facilitate and improve the learning process.  

8. Students are given multiple opportunities to improve their work when they fail to meet expected standards.  

9. Students can demonstrate learning progress and achievement in multiple ways through differentiated assessments, 

personalized-learning options, or alternative learning pathways.  

10. Students are given opportunities to make important decisions about their learning, which includes contributing to the 

design of learning experiences and learning pathways. 

  
© 2015 This work by Great Schools Partnership and the Connecticut State Department of Education is licensed 

under a Creative Commons Attribution-Non-Commercial-Share Alike 4.0 International License.  

http://www.salisburycentral.org/faculty/184586/profile

